St Barnabas CE Primary School
History Curriculum

‘No one left out, no one left behind’
1 Thessalonians

History for the pupils of St Barnabas CE Primary School

Interwoven into every aspect of school life are our Christian
values of courage, compassion and creativity. The link with St
Barnabas ‘The Encourager’ is at the heart of our curriculum
vision. In history lessons pupils will learn about our diverse past
and are encouraged to challenge themselves to ask questions,
explore possibilities and find answers, collaborate with others
and show resilience.

Our history curriculum is designed to ensure coverage and
progression, allowing pupils to deepen their knowledge and
historical skills. We prepare them for the next stage of learning
by introducing them to the discipline of history, use of a wide
range of sources including photographs, pictures, objects and
written sources such as census returns, the school log book and
maps. They will be able to pose and answer questions using
sources as evidence and recognising its limitations.

Threading through our history curriculum are ‘golden threads’
of local history, government, trade and religion which allow
pupils to make links and comparisons across topics.

St Barnabas provides pupils with memorable experiences
through visits, workshops and the use of artefacts from which
children can learn and broaden their knowledge. Our local
community and its rich heritage is used as a starting point for
engaging interest and providing links with the national and
global picture.

Compassionate - By asking
“‘What was it like to live in the
past’, children develop an
understanding of the
complexity of people’s lives.
This enahles them to reflect
on their own identity and the

challenges of their time.

Encouraging -
Children are
encourgaed to ask
questions and
consider bold
“ solutions to make

" the world a better 4
% place 4

'y

Respectful- Children use
their imaginations, along
with historical artefacts and

sources to consider and
" respect what life was like in
\\\ the past - how, why and
N when people did certain

N things.

A

National Curriculum Coverage -

The national curriculum for history aims to ensure that all pupils:

Whole School Long Term Plan

EYFS KS1 Year A

LKS2 Year A UKS2 Year A

Marvellous Me - | ®  Who was George

All about me Stephenson and why is
Special Times, he significant in York?
Special Places — e  What inspires explorers

Celebrations
Light and Dark - °

to go on an expedition?
How have holidays

How did Britain e Was the Anglo-Saxon
change from the period really a Dark
Stone Age to the Iron Age?

Age? e Were the Vikings more
How did life in York than raiders?

change during the

Seasons changed within living Tudor period?
Far, Far Away — memory?
Fairy tales KS1 Year B LKS2 Year B UKS2 Year B

Our Wonderful °
World — seasons,
mini beasts and .
space.

Bonfire Night and the
Great Fire of London
How has the Leeman
Road area changed over
time?

What is the legacy of
the Ancient Greeks?
Why is the Kingdom

What was the impact | o
of the Roman invasion
on Britain? .

Ancient civilisations of Benin so
overview. What were significant?

the main e  What was the impact
achievements of the of WW2 on the

Ancient Egyptians? Leeman Road area?

EYFS — learning about Guy Fawkes and
why we celebrate Bonfire Night.

KS1 — using a portrait to suggest why
George Stephenson is significant.

LKS2 — visiting the Yorkshire Museum as
part of their study of Stone Age to Iron
Age.

UKS2 — Anglo-Saxon topic work.

e know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives
have shaped this nation and how Britain has influenced and been influenced by the wider world

e know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires;
characteristic features of past non-European societies; achievements and follies of mankind.

e gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’.

e understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make
connections, draw contrasts, - analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and

analyses

e understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting
arguments and interpretations of the past have been constructed

e gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and
international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.




Skills Progression

By the end of Year 2

By the end of Year 4

By the end of Year 6

Constructing and sequencing the past

Change and development

Causes and effect
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Enquiry

Sources

Talk about the lives of the people
around them and their roles in
society.

Can sequence events in familiar
stories and events.

Can use a number of everyday
time terms, such as 'now’, 'then’,
'vesterday', 'week', 'month’,
'vear', 'nowadays’, 'old' and 'new’

Can briefly describe features of
particular themes, events and
people from family, local, national
and global history.

Can sequence independently on an
annotated timeline a number of
objects or events related to
particular themes, events, periods,
societies and people.

Can understand securely and use a
wider range of time terms (e.g. use
some common words and phrases
relating to the passage of time,
such as 'nowadays’, 'in the past'
and 'previously').

Can identify details from local, national
and global history to demonstrate some
overall awareness of themes, societies,
events and people.

Can sequence a number of the most
significant events, objects, themes,
societies, periods and people studied in
LKS2 using some dates, period labels and
terms.

Can use and understand more complex
time terms, such as BC/AD, period labels
and terms, and words and phrases relating
to the passage of time including 'last
century', '1950s', '1960s' and 'decade’

Can provide overviews of the most
significant features of different themes,
individuals, societies and events
covered.

Can sequence with independence the
key events, objects, themes, societies
and people using dates, period labels
and terms.

Recognise some similarities and
differences between things in
the past and now, drawing on
their experiences and what has
been read in class.

Can identify independently a range
of similarities, differences and
changes within a specific time
period.

Can make valid statements about the main
similarities, differences and changes
occurring within topics.

Can compare similarities, differences
and changes within and across some
topics, in terms of importance, progress
or the type and nature of the change.

Can retell familiar stories and
begin to recognize the effect of
events

Can identify a few relevant causes
and effects for some of the main
events covered.

Can comment on the importance of causes
and effects for some of the key events and
developments within topics.

Can explain the role and significance of
different causes and effects of a range
of events and developments.

Know about the past and
present primarily through their
own experiences and
storytelling.

Can identify a range of significant
aspects of a theme, society,
period or person and offer some
comments on why they have
selected these aspects.

Can explain why some aspects of
historical accounts, themes or periods
are significant.

The pupil can comment on a range of
possible reasons for differences in a
number of accounts

Can explain reasons why particular
aspects of a historical event,
development, society or person were of
particular significance.

Can explain how and why it is possible
to have different interpretations of the
same event or person.

Ask and answer questions
about events in their own
experience and in stories.

Can plan questions and produce
answers to a few historical
enquiries using historical
terminology.

Can independently devise a range of
historically valid questions for a series of
different types of enquiry and answer
them with substantiated responses.

Can reach a valid and substantiated
conclusion to an independently planned
and investigated enquiry with
suggestions for development or
improvement.

Know that there are a range of
ways to find out about the past.

Can select information
independently from several
different types of source including
written, visual and oral sources and
artefacts to answer historical
questions.

Can recognise possible uses of a range of
sources for answering historical enquiries.

Can comment with confidence on the
value of a range of different types of
source for enquiries, including
extended enquiries.




EYFS

History is not taught as a discrete subject in EYFS. However, it is linked with the requirements of the history curriculum in KS1 through the ELG ‘Past and Present’.

Understanding the World Past and Present ELG

Children at the expected level of development will:

¢ Talk about the lives of the people around them and their roles in society;

¢ Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class;

¢ Understand the past through settings, characters and events encountered in books read in class and storytelling;

Autumn

Marvellous Me
Special times, special places -

Spring
Light and Dark — seasons
Far, far away - fairy tales

Summer
Our Wonderful World

celebrations
ELG Language and Communication Communication and Language Communication and Language
Understanding the world Understanding the World Literacy
Expressive Art and Design Literacy
Tasks e Sharing stories about kings and queens, | ® Daily recall of days of the week, the month e Can switch between talking about the

making links between past and present. and thinking about what it looks like. present, past and future whilst using

e Daily recall of days of the week and the | ® Sharing stories about kings and queens, appropriate language.
month. making links between past and present. e Can sequence events from a known story

e Commenting on images of familiar Discussion about kings and queens today. by ordering pictures and/ or retelling the
situations in the past. ® Through exploring where we live i.e., the area story in their own words.

e Compare and contrast characters from and thus history that surrounds us. Focusing
stories, including figures from the past. on trains and transport now and then.
Listening to the story of Guy Fawkes. ® Local area walk including railway museum
Learning about Bonfire Night through trip.
making firework patterns. ® The Easter story and how the story has been

e Writing fireworks labels. celebrated over years.

Vocabulary | After, a long time ago, before | was born, After, a long time ago, before | was born, before After, a long time ago, before | was born,

before (named adult) was born, when | was

little, when (named adult) was little,
brother, sister, daughter, son, mother,
father, parent, grandparent, different, the
same in the past, last week, new, old,
picture, photograph, story, now, then,
today, tomorrow, yesterday, what, when,
where, who, king, queen, explosion,
parliament, bonfire, prince, princess.

(named adult) was born, when | was little, when
(named adult) was little, brother, sister, daughter,
son, mother, father, parent, grandparent,
different, the same in the past, last week, new,
old, picture, photograph, story, now, then, today,
tomorrow, yesterday, what, when, where, who,
king, queen, prince, princess, Easter, died, cross

before (named adult) was born, when | was
little, when (named adult) was little, brother,
sister, daughter, son, mother, father, parent,
grandparent, different, the same in the past,
last week, new, old, picture, photograph, story,
now, then, today, tomorrow, yesterday, what,
when, where, who




KS1 Year A — 2024-25

* Geography skills to
be consolidated
through History
topic

Autumn Term

Who was George Stephenson and why is he
significant in York?
Geography — Our school and local area Au 1
Half term unit — Autumn 2

Spring Term
Explorers
What inspires explorers to go on an expedition?
Geography — The poles and the equator —Sp 1
Half term unit — Spring 2

Summer Term

Oh, I do like to be beside the seaside —

How have holidays changed within living memory?
Geography -Seasons Su 1

Half term unit — Summer 2

The story

George Stephenson is known as the ‘Father of the
Railways’ as he was the engineer responsible for the
first railway from Stockton to Darlington. With his
son Robert, he developed the Rocket which won the
Rainhill trials and became the template for all later
steam engines. He went on to be the engineer for
the first intercity route in the world from Liverpool
to Manchester to carry passengers and goods.

He brought the railway to York which transformed it
into a tourist destination and brought heavy
industry to the city.

An explorer travels through or to an unfamiliar area to find
something out about it. Explorations have included
different areas of the land, sea and space. They took place
in the past and continue in the present. These explorers
have visited different parts of the world and even travelled
into space, travelling and communicating in different ways.
Ibn Battuta was a Muslim explorer over 700 years ago. He
travelled in the Middle East, North Africa, India and China.
He wrote a book about his travels. Matthew Henson was a
black African American explorer who took part in an
expedition to the Arctic in 1909. He may have been the
first person to reach the North Pole. Neil Armstrong was
the first person to walk on the moon in 1969.

In the past holidays were closely linked to religious or
seasonal holidays. Most people stayed in the UK and
visited seaside resorts. During living memory, the

availability of cheap package holidays has enabled more
people to fly abroad. However, seaside holidays are still
popular.

National
Curriculum

Pupils should be taught about the lives of significant
individuals in the past who have contributed to
national and international achievements. significant
Pupils should be taught about historical events,
people and places in their own locality.

Pupils should be taught about the lives of significant
individuals in the past who have contributed to national
and international achievements. Some should be used to
compare aspects of life in different periods

Pupils should be taught about changes within living
memory.

Skills

® | can sequence independently on an annotated

timeline a number of events related to George
Stephenson and the development of the
railways.

e | canidentify a few causes and effects of the

development of the railways, particularly in
York.

e | can identify a range of significant aspects of

George Stephenson and offer some comments
on why they have selected these aspects.

® | can select information independently from

several different types of source including
written, visual and artefacts to answer historical
questions.

e | can briefly describe features of some explorers and
their place in national and global history.

e | cansequence independently on an annotated
timeline several explorers.

e | canidentify a range of significant aspects of
exploration and offer some comments on why they
have selected these aspects.

e | can select information independently from several
different types of source including written, visual and
oral sources and artefacts to answer historical
questions.

e | can use world maps, atlases and globes to identify
the United Kingdom and its countries,
as well as the countries, continents and oceans visited
by the explorers.

| can understand securely and use a wider range of
time terms such as common words and phrases
relating to the passage of time, such as 'nowadays',
'in the past' and 'previously').

| can identify independently a range of similarities,
differences and changes in holidays within living
memory.

| can identify some reasons why holidays changed
and explain what the changes were.

| can give reasons why people might have had
different experiences of holidays.

| can plan questions to ask a visitor about their
holiday experiences.

| can select information independently from several
different types of source such as fictional accounts,
oral accounts, photographs and souvenirs to answer
historical questions about how holidays have
changed within living memory.

| can identify the physical features of a coastal area.

Links to ‘golden

Local history — importance of the railways on York,

Trade — exploration led to new trade routes.

Local history — holidays to North Yorkshire coast.

History - Local history — How has Leeman Road
changed over time?
Visits — NRM, York station

Geography — Hot and Cold — The poles and the equator

LKS2 Year A History - In what ways was the Tudor period
a turning point in time?

threads.’ including industry and the local community. Transport by train.
Government Government — holiday entitlement allowed people to
Trade — the railways allowed for trade over greater take holidays.
distances. Trade — typical items bought on holiday — souvenirs, ice
cream, foreign currency.
Religion — holidays linked to religious festivals eg
Christmas, Easter, Whitsun
Tasks/Enquiry e  Who was George Stephenson? What is an explorer and why do they explore? o  What were holidays like when our grandparents
e What were his early achievements? Who was |bn Battuta and why is he a significant and great grandparents were young?
o  Why were the Rainhill Trials important? explorer? e  Were all holidays the same when our grandparents
o  Where were the first railways located? e  Who was Matthew Henson and why is he a significant were children?
e  Why is George Stephenson important in York? explorer? e  What can photographs and souvenirs tell us about
e  What was the impact of the railways on York? o  Who was Neil Armstrong and why is he a significant seaside holidays in the past?
explorer? What was it like on a 1950s seaside holiday?
e How were their explorations similar and different? o  Where do people go on holiday now?
How did they travel and communicate?

Vocabulary Past, years ago, nineteenth century, engineer, lamp, Explorer, exploration, explore, discovery, transport, Holiday, recent past, twentieth century, seaside resort,
steam engine, trials, competition, track, gauge, communicate, similarity, difference, route, before, after, accommodation, hotel, holiday camp, caravan, leisure,
network, route, industry. astronaut, polar, significant souvenir, bank holiday, promenade, entertainment,

deckchair, pier, bandstand, value, tourist, tourism,
abroad, flight.
Beach, cliff, erosion, coast, sea, ocean, port, harbour
and shop.
Outcomes/stick | ® George Stephenson was bornin 1781 in ®  Explorers travel through or to unfamiliar areas to find e  Some holiday periods are linked to religious
y knowledge Northumberland. something out. holidays.
e He worked on steam engines used to pump e |bn Battuta was an explorer over 700 years ago who e  People buy souvenirs and postcards to remind them
water out of mines. travelled in the Middle East, North of their holidays.
e He built the first railway between Stockton and Africa, India and China. He wrote a book about his ® Inthe past, most people went on seaside holidays in
Darlington. travels. the UK.
® The track gauge he used is still standard around e  Matthew Henson was a significant polar explorer who | ®  Now package holidays have become cheaper and
the world. some people believe to be the first human to set foot are more people fly abroad.
e He and his son Robert built the Rocket, which on the North Pole. He was black and only received e  Popular holiday destinations abroad, such as the
won the Rainhill Trials. recognition for his achievement in his later years and Mediterranean, are chosen for their warmer
e The railway network developed rapidly. George after his death because of it. climate.
Stephenson was responsible for routeing the o Neil Armstrong was the first man to step onto the
line from Newcastle to London through York. moon in 1969.
e  The railway brought prosperity to York in the e They all wanted to explore new places though they
form of tourism and industrialisation, building travelled in different ways and communicated in
trains and the expansion of the confectionary different ways.
industry.
Unit links KS1 Year B KS1 Year A KS1 Year A

Geography — Weather. Identify seasonal and daily
weather patterns in the United Kingdom
Visits — Trip to the seaside.




KS1 Year B 2025-26

* Geography skills to
be consolidated
through History
topic

Autumn 2

Our capital city
Bonfire Night and the Great Fire of London
Should we still celebrate Bonfire Night?
Did the Great Fire make London a better or worse
place?
Half term unit — Autumn 2

Spring 2

Geography unit
The Journey of a River

Full term unit

Summer 2

Local History - How has the Leeman Road area
changed over time?

Half term unit — Summer 2

and the Great Fire of London.

® | can sequence independently on an annotated
timeline a number of events related to the
Gunpowder Plot or the Great Fire of London.

e | canidentify independently a range of similarities
and differences between firefighting in the past and
present.

e | canidentify a few relevant causes and effects for
the Great Fire of London.

e | can identify a range of significant aspects of Guy
Fawkes and offer some comments on why they have
selected these aspects.

® | can select information independently from several
different types of sources including written, visual
sources and artefacts to answer historical questions
about the Great Fire of London.

The story Guy Fawkes and his conspirators tried to blow up the The Leeman Road area developed in the 1870s as a
Houses of Parliament because they wanted to assassinate working-class area, providing housing for railway
the king due to his persecution of Catholics. workers and their families.
The Great Fire of London led to a rebuilding of the city. The area used to have ‘a shop on every corner’ but
Buildings were built from brick and stone rather than these have declined now due to the growth of
timber and roads were wider. New churches including St supermarkets, greater car ownership and better road
Paul’s Cathedral were built. The first fire brigades were connections since the building of Clifton bridge.
formed. Although the houses may look the same, much of the
When York Minster caught alight in 1989, the stone community has changed.
building was saved by a modern fire brigade.
National Pupils should be taught about events beyond living Pupils should be taught about significant historical
Curriculum memory that are significant nationally or globally events, people and places in their own locality.
Skills ® | can briefly describe features of the Gunpowder Plot ® | can sequence independently on an annotated

timeline a series of maps of the local area.

® | can use some common words and phrases relating
to the passage of time, such as 'nowadays', 'in the
past' and 'previously'.

e | canidentify independently a range of similarities,
differences and changes in the Leeman Road area
over time.

e | can identify a few relevant causes and effects for
changes in the local area such as changes in the
number of shops.

® | can select information independently from several
different types of sources including maps,
photographs, written, oral sources and artefacts to
answer historical questions about how the local
area has changed.

® | can use aerial photographs and plan perspectives
to recognise landmarks and basic human and
physical features.

Links to ‘Golden

Local history — Guy Fawkes born in York. Comparison of

Local history unit
Government — George Leeman was Lord Mayor of York

e  Fire spread quickly because houses were made of
wood and built close together.

®  York Minster caught fire in 1984 but was put out by
the fire brigade.

threads.’ firefighting methods between the Great Fire of London
and the York Minster Fire. and MP.
Government — Guy Fawkes tried to blow up the Houses Trade — there used to be a range of shops in the area
of Parliament. such as grocers, butchers, dairy and drapers.
Charles Il helped put out the fire and gave permission for Religion — St Barnabas Church was built about 120 years
houses to be blown up to create a fire break. ago. Before that, the school was used for worship.
Religion — religious intolerance — Guy Fawkes converted
to Catholicism and wanted to blow up Parliament to
replace the protestant monarch.
Tasks/Enquiry e  What happened on 5th November 1605? e  How can maps show how the local area has
e  What was Guy Fawkes link to York? changed over time?
® Was Guy Fawkes a hero or a villain? e How can photographs help us to identify continuity
e What happened in London on 2nd September 16667? and change in the local area?
e  Why did the fire spread so quickly? How and why have shops in the local area changed?
e Why do we know so much about the Great Fire? How can people’s memories tell us how the local
e How had firefighting methods changed when York area has changed?
Minster caught fire? ®  What has changed in the Leeman Road area over
time and what has stayed the same?
Vocabu|ary Stuart period, King James 1, earlier, treason, plot, Queen Victoria, railways, maps, photographs, features,
Catholic, Protestant, evidence, sources, traditional, similarity and difference, grocer, draper, butcher, dairy,
rhyme, orally, hero, villain, terrorist, treason, customs, parish magazine, adverts, living memory, terraced house,
tradition, commemorate, importance, relevance, effigy, oral history.
law, repeal, now, then, cause, important, water squirt,
fire bucket, fire hook, eyewitness, diary, interpretation,
consequences, impact, benefit.
Outcomes/stick The attempt took place on 5th November 1605. e Theareais named after George Leeman who was
y knowledge Guy Fawkes and the conspirators were captured and significant in the railway industry and Lord Mayor
executed. and MP.
® The Great Fire of London began on 2nd September ® There were a range of shop such as grocers,
1666. butchers, dairy and drapers.

® We can learn about changes within living memory
by talking to local people and looking at
photographs and maps.

Unit links

KS1 Year B Geography — Our capital city

Visits — Virtual visit with National Archives, York Minster

KS1 Year A Geography - Our local area
KS1 Year B Geography - Our capital city

LKS2 Year B Geography — River Deep
LKS2 Year B History — Overview of Ancient
Civilisations and Ancient Egypt

KS1 Year A Geography — Our local area
KS1 Year A History — Who was George Stephenson and
why is he a significant person in York?

UKS2 Year B History — The impact of WW2 on the
Leeman Road area.
Visits - local walk and Mansion House — George Leeman.




LKS2 Year A 2024-25

* Geography skills to
be consolidated
through History
topic

Autumn term

The Stone Age to the Iron Age
How did Britain change from the Stone Age to the
Iron Age?
Full term unit

Spring 2

Geography unit
Beautiful Biomes

Full term unit

Summer 2

Tudor England
How did life in York change during the Tudor
period?
Full term unit

Neolithic, period, archaeology, flint, artefacts, Ice Age,
quarry, forage, hunter-gatherer, evidence, settlement,
smelting, copper, tin, bronze, ore, community,
domesticated, crop, quern, tomb, barrows, mounds,
henge, solstice, grave goods, aerial photograph, sacred,
monument, megalith, technology, social, agriculture,

revolution, druid, afterlife, wattle and daub, roundhouses,

hill fort.

The Story During the pre-historic periods Britain changed The Tudor period changed Britain. Henry VIII’s reign
significantly. About 12,000 years ago, after the last Ice Age brought peace and prosperity to the country but his
and the flooding of Doggerland, Britain became an island. want for an heir led to the break from Rome and the
The population were nomadic, hunter gatherers who used dissolution of the monasteries. He used the money from
stone tools. Over time the people became more settled, the monasteries to build up a navy to protect against
developed rituals and communicated with other groups of the threat of invasion from Catholic Europe.
people as shown by the building of Stonehenge. Tools Henry’s daughter Elizabeth came to the throne in 1558
became more sophisticated with the use of metal and by and was a very successful monarch. The British defeated
the Iron Age people had developed settlements and the Spanish Armada and used their increasing naval
agriculture with domesticated animals. skills to explore the New World, opening up new routes

for commerce and laying the ground for the British
Empire.
National Pupils should be taught about changes in Britain from the Pupils should be taught about a study of an aspect or
Curriculum Stone Age to the Iron Age. theme in British history that extends pupils’
chronological knowledge beyond 1066.
Skills ® | can sequence the periods of the Stone, Bronze and e | can put the Tudor period into a chronological
Iron Age periods. context and sequence Tudor monarchs and events.
® | can use and understand more complex time terms, e | can make valid statements about the changes in
such as BC/AD, Palaeolithic, Mesolithic, Neolithic, pre- religion
historic. ® | can identify details from local, national and global
® | can make valid statements about the main history to demonstrate some overall awareness of
similarities, differences and changes occurring within themes, societies, events and people including
the periods Stone Age to Iron Age. religion, trade and exploration.
® | can comment on the importance of causes and ® | can understand some of the causes and effects of
effects for some of the key developments within the the break from Rome including the dissolution of
periods including changes in tools, farming and the monasteries.
settlements. ® | can comment on a range of possible reasons for
e | canindependently devise historically valid questions differences in accounts between people of different
about the Stone Age and answer them with religions.
substantiated responses. | can explain why the Tudor period is significant.
® | can recognise the sources that can be | can independently devise a range of historically
used to answer historical enquiries about the periods valid questions and answer them with substantiated
Stone Age to Iron Age. responses.
® | can recognise how the geographical country of Britan ® | can understand aspects of human geography,
has changed since the last Ice Age. including trade links, and the distribution of natural
resources including food and minerals.
Links to Local history - Star Carr, a Mesolithic site revealing Local history - Merchant adventurers - became wealthy
‘Golden evidence of early settlement and rituals. and influential through trade in cloth.
, East Yorkshire chariot burials from the Iron Age. St Mary’s Abbey — ruins of the abbey that fell into
threads. Government - tribal organisation with leaders e.g. disrepair after the dissolution of the monasteries.
Stonehenge and long barrow burials. Government — Tudor monarchs - Henry VII, Henry VIII,
Trade - evidence of trade for high status items such as Edward VI, Mary and Elizabeth I.
stone axes with other tribes and people in Europe. Includes Trade — new trade routes opened up including into the
the spread of ideas as well as objects. New World.
Religion — people undertook rituals e.g. Star Carr and Religion - changes to religion due to the break from
Stonehenge. Polytheistic religion led by druids. Belief in the Rome and the Reformation. Dissolution of the
afterlife demonstrated by burial practices. monasteries, religious intolerance and persecution.
Tasks/Enquiry
e When were the periods known as the Stone, Bronze e  Who were the Tudors and when did they rule?
and Iron Ages? What are the main features of the e  Why did Henry VIl break from Rome?
periods? ®  Why was St Mary’s Abbey was destroyed?
e How has the geography of Britan changed since the e Who were the Merchant Adventurers were and why
last Ice Age? were they successful?
® What does the study of archaeological remains and e How did seafaring change in the Tudor period?
artefacts tell us about the Stone, Bronze and Iron What new trade routes opened up during this
Ages? period?
What was life like in the Palaeolithic Stone Age?
What can Star Carr tell us about life in Mesolithic
times?
What is the importance of Skara Brae?
What does the building of monuments such as
Stonehenge tell us about the Neolithic period?
e What were the main developments during the period
including changes in agriculture, housing and
settlements, trade and transport?
e  What was the significance of chariot burials in the Iron
Age?
Vocabu|ary Stone Age, prehistory, prehistoric, Palaeolithic, Mesolithic, monarch, Tudor, pope, Catholic, protestant, dissolution,

abbey, monastery, monk, abbot, excommunicated,
divorce, martyr, merchant, trade, monopoly, globe,
empire, import




Outcomes/sticky e The Stone Age is a prehistoric period which is divided e The Tudor monarchs were Henry VII, Henry VIII,

knowledge into three periods — Palaeolithic, Mesolithic and Edward, Mary and Elizabeth.
Neolithic. e  Henry VIl broke from Rome so he could become
e During the Palaeolithic period, the area of Doggerland head of the Church of England and divorce
flooded, making Britain an island. Catherine of Aragon.
® The Bronze and Iron Ages get their names from the e The monasteries were wealthy and loyal to the
metals (bronze and iron) used to make items including Pope so Henry began the dissolution of the
weapons and tools. monasteries from 1536 including St Mary’s Abbey.
® The periods are pre-historic as there are no written e He used the money to build up the navy and fund
records. Our knowledge comes from studying war with France.
archaeological remains and artefacts. e Trade made the Merchant Adventurers wealthy and
e  Early Stone Age people were nomadic who influential.
made tools and weapons out of stone and flint. e  Tudor merchants exported wool and imported
Star Carr reveals evidence of settlement and rituals. wine, spices and silk.
Neolithic people built monuments such as Stonehenge e  Use atlases to plot trade routes

to use in rituals. They worked cooperatively and
communicated with other groups of people. Skara
Brae is an example of a Neolithic settlement.

e During the Bronze and Iron Ages people built larger
settlements, domesticated animals and developed
agriculture.

e  Chariot burials are evidence of rituals and a belief in
the afterlife.

e Iron Age hill forts were defended settlements with
banks and ditches.

® The Iron Age in Britain ended with the Roman invasion
in 44 AD.

Unit links LKS2 Year A History — precedes ‘What was the impact of KS1 Year A History — Explorers
the Roman invasion on Britain?’
KS1 Year B History — The Gunpowder Plot and the Great
LKS2 Year B History — Ancient Civilisations and Ancient Fire of London

Egypt
UKS2 Year B History — Benin
Visits — Yorkshire Museum, Murton Park
Visits — Merchant Adventurers Hall and St Mary’s Abbey.




LKS2 Year B 2025-26

* Geography skills to
be consolidated
through History
topic

Autumn 2

Roman Britain
What was the impact of the Roman invasion on
Britain?

Full term unit

Spring 2
The Ancient Egyptians
What were the main achievements of the Ancient
Egyptians?
Overview of the Ancient Civilisations
Geography — Rivers Spring 1
Half term unit — Spring 2

Summer 2

Geography
Mountains, Earthquakes and Volcanoes

Full term unit

The story

Emperor Claudius wanted British resources and a victory
to strengthen his position at home. The Romans settled
and developed towns beginning urbanisation. Their
legacy can be found in many ways including our towns,
animals, roads and language. However, there was some
opposition to their rule from the tribes who lived in
Britain.

York was a provincial capital and Emperor Septimius
Severus lived in there from 208 to 211.

The Ancient Civilisations of Ancient Sumer; The

Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient
China were all located near rivers and created systems of
writing.

The civilisation of ancient Egypt lasted for over three
thousand years and was located in northeastern Africa along
the river Nile. The ancient Egyptians left behind a legacy of
impressive monuments, such as pyramids and temples and
invented hieroglyphic writing. They believed in a polytheistic
religion and an afterlife after death.

National
Curriculum

Pupils should be taught about the Roman Empire and its
impact on Britain.

Pupils should be taught about the achievements of the
earliest civilizations — an overview of where and when the
first civilizations appeared and a depth study of one of the
following: Ancient Sumer; The Indus Valley; Ancient Egypt;
The Shang Dynasty of Ancient China.

Skills

® | can sequence periods and people studied in LKS2
using some dates, period labels and terms.

e | can identify details from local, national and global
history to show an understanding of the Roman
Empire and its impact on Britain.

® | can use and understand more complex time terms,
such as BC/AD and period labels.

e | can comment on the importance of causes and
effects of the Roman invasion of Britain.

e | can comment on a range of possible reasons for
differences in accounts of the Roman invasion.

® | can use and understand more complex time terms, such
as BC/AD and period labels.

e | can make valid statements about the main similarities
and differences between early civilisations.

e | can locate the ancient civilisations including Egypt on a
map and describe their locations.

e | can explain why some aspects of Ancient Egypt
civilisation such as pyramids and hieroglyphics are
significant.

e | canindependently devise a range of historically valid
questions and answer them with substantiated
responses.

e | canrecognise possible uses of a range of sources for
answering historical enquiries including archaeological
artefacts.

Links to
‘Golden
threads.’

Local history — Roman York including the Ivory Bangle
Lady.

Government — Empire and the role of the Emperor.
Hierarchical society including slavery.

Trade — evidence of goods from across the Empire and
international trade.

Religion - Conversion of the Roman Empire from a
polytheistic religion to Christianity.

Government — Pharaohs and hierarchical society.
Trade - along the Nile.
Religion - Polytheistic. Burial rituals and pyramids

Tasks/Enquiry

Where did the Roman Empire start?

Why did the Romans invade Britain?

How easy was it for the Romans to take over Britain?
Was life hard for a Roman soldier on Hadrian’s Wall?
Why was York an important city in Roman Britain?
Who was Septimus Severus?

What does the Bangle Lady tell us about Roman
York?

e  What did the Romans leave behind that is still of
significance today?

e  What are the similarities and differences between early
civilisations?
Where were they located?

e  Why were people able to prosper in the desert land of
Ancient Egypt?

e Why do we know so much about the Ancient Egyptians
and their achievements?

e  What do the tombs of Kha and Merit tell us about life in
Ancient Egypt?

e How did different groups of people contribute to the
achievements of Ancient Egyptian society?

e  What can we learn about the Ancient Egyptians from the
Great Pyramid?

e  What are the features of Ancient Egyptian religion?

Vocabulary

Invade, invasion, conquer, republic, empire, emperor,
status, glory, barbaric, legacy, resistance, primary
evidence, interpretations, conquer, client kings,
centurion, tablet, Picts, heritage, forts, garrisons,
camber, impact, transport system, positive, negative,
significant, representation, interpretation, legions,
legionaries, auxiliaries, testudo, centurion, names of
uniform and equipment.

Ancient, civilisation, fertile, shaduf, irrigation, achievement,
hieroglyph, archaeologists, cartouche, antiquities, scribes,
society, seals, sarcophagus, excavation, inscription, papyrus,
mummification, role, achievement, hierarchy, priest, farmer,
agriculture, scribe, pharaoh, archaeobotanical, pyramid,
engineering, technology, stonemason, ramp, construction,
lever, sphinx, creation, mummification, canopic jar, shabti,
time capsule, dynasty, location, river valley,

Outcomes/sticky
knowledge

e Location of Rome and Italy on a map and their
position in the world.

The Roman invasion of Britain took place in 43AD.

e Boudicca and Cartimandua were Celtic leaders who
dealt with the Roman invasion in different ways —
Boudicca fought them while Cartimandua made a
pact with them.

e The Vindolanda tablets are an important source of
information about Roman life in Britain.

e Roman York was an important centre of government
and trade.

®  Emperor Septimus Severus was a Roman Emperor
who lived in York. He was born in North Africa.

e The Bangle Lady’s grave shows the high status of an
African woman.

e These early civilisations were located near rivers and on a
latitude 30°north of the equator.
They had developed a writing system.

e Theriver Nile was vital for the prosperity of the Ancient
Egyptian civilisation.

e  We know about Egyptians achievements through
artefacts and hieroglyphics.

® |t was a hierarchical society with a pharaoh at the top.
A pyramid was a tomb to hold the body of a dead
pharaoh.

o Artefacts were placed in the tombs of wealthy people to
help with the journey to the afterlife.

Unit links

LKS2 Year A History — Stone Age to Iron Age

LKS2 Year B History — Ancient Egypt

LKS2 Year B Geography — Earthquakes and Volcanoes
UKS2 Year A History — The Anglo-Saxons

Visits — Yorkshire Museum, Dig!

LKS2 Year A History — Stone Age to Iron Age
LKS2 Year B History — Impact of the Roman Empire on Britain

Visits - Virtual visits with British Museum and National
Archives.

Meanwhile Elsewhere Pompeii




UKS2 Year A 2024-25

* Geography skills to
be consolidated
through History
topic

Autumn 2

The Anglo-Saxons
Was the Anglo-Saxon period really a Dark Age?

Full term unit

Spring 2
The Vikings
Were the Vikings more than raiders?
Half term unit — Spring 1
Geography — Settlement study Spring 2

Summer 2

Geography
Beautiful Biomes

Full term unit

The Story The last Roman soldiers left Britain in 410. New The Vikings were seafaring warriors and explorers from
people came in ships across the North Sea - the Scandinavia. They raided then destroyed the monastery at
Anglo-Saxons. The Anglo-Saxon age in Britain was Lindisfarne in AD 793. This marked the start of a long
from around AD410 to 1066. struggle between the Anglo-Saxons and the Vikings for
They were a mix of tribes from Germany, Denmark control of Britain.
and the Netherlands. The three biggest were the As well as raiders, the Vikings also settled in Britain as
Angles, the Saxons and the Jutes. They established climate change and overpopulation meant that they were
seven kingdoms — Northumbria, Mercia, East Anglia, looking for new land to farm.
Essex, Kent, Sussex and Wessex. The Anglo-Saxons The Vikings settled in York, changing the name from the
were farmers, warriors and skilled craftsmen. Anglo-Saxon Eoforwic to Jorvik. It became an important
There was an Anglo-Saxon settlement in York called market for local produce and items traded from overseas,
Eoforwic which became an important city with the transported through the river systems.
growth of the Chrisitan church.

National Pupils should be taught about Britain’s settlement Pupils should be taught about the Viking and Anglo-Saxon

Curriculum by Anglo-Saxons and Scots. struggle for the Kingdom of England to the time of Edward

the Confessor.
Skills ® | can provide an overview of the most e  Where did the Vikings come from?

significant features of the Anglo-Saxon period. Why was York an attractive place to settle?

® | can sequence with independence the key e | can provide an overview of the most significant
events of the Anglo-Saxon period using dates, features of the Viking period.
period labels and terms. e | can sequence with independence the key events of

® | can explain reasons why the Sutton Hoo ship the Viking period using dates, period labels and terms.
burial is of particular significance. ® | can explain how and why it is possible to have

® | can comment with confidence on the value of different interpretations of the same event or person
a range of different types of source for such as Alfred the Great.
enquiries. °

Links to Local history — Eorforwic, early Minster, King Edwin. Local history — impact of the Viking settlement on York and
'golden Government - kingdoms, legal framework such as the local area.
, trials for crimes. Trade — evidence of goods traded originating from across
threads. Trade - Migration for trade the known world.

Establishment of trading centres on coasts and rivers | Religion — polytheistic religion. Attacks on Christian

Exchange of ideas. monasteries.

Religion - Early period were pagans, polytheistic,

accompanied burials eg Sutton Hoo.

Later — Christianity and establishment of bishops and

archbishops including York.

Tasks/Enquiry

e Who were the Anglo-Saxons and why did they e What happened when the Vikings raided Britain in
choose to settle in England? 793 AD?

®  Where were the Anglo-Saxon kingdoms? How Why did so many Vikings leave home?
do they relate to today’s counties? Why did so many Vikings settle in Britain?

e  What can we learn about the Anglo-Saxons What was the impact of the Viking settlement on
from the Sutton Hoo ship burial? York?

®  What was the importance of the Anglo-Saxon e  Did King Alfred deserve the title of Great?
settlement in York?

o  How useful is written evidence in finding out
about the Anglo-Saxons?

® Was the Anglo-Saxon period really a ‘Dark Age’?

Vocabulary Invasion, settle, reconstruction, Dark Ages, pagan, Raid, raider, monk, monastery, Viking, sacked, looted,
plunder, Scandinavia, grave goods, archaeologist, abbey, migrate, settle, overpopulation, inheritance,
excavation, function, sceptre, garnet, millefiori, causes, invader, settler, push and pull factors, significant,
hoard, metal detecting, saga, chronicle, illuminated Wessex, monarch, cult, runes, longhouses, saga.
manuscript, ecclesiastical, conversion, monastery,

Old English, proof, evidence, counter argument,
decay, excavate, preserved, deduction,
interpretation, stratigraphy, classification,
cataloguing, strata, shard, site, trench.
Outcomes/stick | ® The three invading tribes of Angles, Saxons and Viking raiders attacked Lindisfarne in 793 AD.
y knowledge Jutes became known as the Anglo-Saxons. They | ©  Vikings left their homelands in Scandinavia due to

came from Holland, Germany and Denmark.

®  The Sutton Hoo ship burial contained grave
goods which show it belonged to someone
wealthy.

e  Early Anglo-Saxon York was Pagan but was
converted to Christianity leading to the
establishment of the first Minster.

®  Monks produced illustrated versions of the
Bible including the Lindisfarne Gospels.

® The Anglo-Saxon period was a time of high
craftsmanship.

e Evidence of Anglo-Saxon settlement in place
names.

overpopulation and a lack of land suitable for farming.
England offered the Vikings better weather, a longer
growing season, superior farming land and a supply of
mineral resources.

e Evidence of Viking settlement in place names.
Viking and Anglo-Saxon periods ran parallel, and
power moved from one side to the other, and then
back. Alfred the Great was the King of Wessex from
871 to 899

e  York was known as Jorvik during the Viking period and
was an important centre for craft and trade.

Unit links

LKS2 Year B History — follows on from Roman
Britain
UKS2 Year A History — The Vikings

Visits — Dig! Murton Park, Yorkshire Museum.

UKS2 Year A History — Anglo-Saxons
UKS2 Year B History - Benin

Visits — Dig! Murton Park, Jorvik Viking Centre




UKS2 Year B 2023-24

* Geography skills to
be consolidated
through History
topic

Autumn 2

The Ancient Greeks
What is the legacy of the Ancient Greeks?
Geography — Fair Trade week study

Spring 2

Benin
Why is the Kingdom of Benin so significant?
Geography — Climate change week study

Summer 2

Local History - The Impact of War
What was the impact of WWII on the Leeman Road
area?

The Story About 2,500 years ago, Greece was one of the most Benin Kingdom began as a group of small villages situated World War Two was the second global conflict and a
important places in the ancient world. The Greeks in the rainforests of West Africa. To gain improved trading | major event in British and world history. It was fought
were great thinkers, warriors, writers, actors, and security, some of the villages made a decision to join between the Allied powers - France, Russia, and the
athletes, artists, architects and politicians. At this together as a conglomerate around AD 900. They were United States, and the Axis powers, which were
time Greece was divided up into small city-states, ruled by a dynasty of kings called Ogisos and the people Germany, Italy and Japan.
like Athens, Sparta, Corinth and Olympia. Each city- began to build an impressive earthen moat around the As well as men serving in the military, there was a
state ruled itself. They had their own governments, boundaries of the kingdom. They began to form an impact on the public through rationing, evacuation and
laws and army. Decisions were made by the rule of identity as a unified kingdom, which became called bombing raids.
the people or ‘democracy.” The city-states often Igodomigodo. The Ogisos lost control of Benin in the 12t In 1942 a large German air raid targeted York as part of
fought each another. century and Eweka became the first Oba or king. It grew the Baedeker raids but also due to the importance of the
Ancient Greek civilization spread around the into a powerful kingdom until its decline from 1700. railways. Many people were killed and buildings
Mediterranean and Black Seas through colonization People worked hard as farmers and craftsmen to ensure damaged, including in the Leeman Road area.
from different city states and then advanced across that the kingdom had high quality goods to trade with
the Persian Empire to South Asia via the conquests foreigners. They created a group of elaborately decorated
of Alexander the Great. sculptures from bronze, brass and ivory for the royal

court, many of which are now in the British Museum.
National Pupils should be taught about Ancient Greece — a Pupils should be taught about a non-European society Pupils should be taught about a local history study.
Curriculum study of Greek life and achievements and their that provides contrasts with British history — one study
influence on the western world. chosen from: early Islamic civilization, including a study of
Baghdad c. AD 900; Mayan civilization c. AD 900; Benin
(West Africa) c. AD 900-1300.
Skills ® | can provide an overview of the most ® | can provide overviews of the most significant ® | can provide overviews of the most significant
significant features of Ancient Greek society. features of the Kingdom of Benin. features of World War Il, particularly how it
® | can sequence with independence the key e | can sequence with independence the key events and impacted York.
events, objects, themes and people using dates, people using dates, period labels and terms. o
period labels and terms. e | can compare similarities, differences and changes ® Icansequence with independence the key events,
S . . L of World War Il using dates.
® | can compare similarities, differences and within and across some topics, in terms of . L .
s L . e | can explain the role and significance of different
changes within and across some topics, in terms importance, progress or the type and nature of the
. causes and effects of a range of events and
of importance, progress or the type and nature change. developments of World War Il particularly the
of the change. ® | can explain the role and significance of different impact on York.
® | can give reasons why particular aspects of causes and effects of a range of events and °
Ancient Greek society were of particular developments in the Kingdom of Benin.
significance. o | can explain reasons why particular aspects of the
Kingdom of Benin were significant.
® | can explain how and why it is possible to have
different interpretations of the same events.
® | canreach avalid and substantiated conclusion to an
independently planned and investigated enquiry with
suggestions for development or improvement.
Links to Government — democracy and debate. Hierarchical Government — ruled by a dynasty of Oba or kings. Government — the government declared war on the Axis
‘golden society. Trade - trade with Portuguese in brass, spices and slaves. powers. They had to deploy the military and impose
, Trade - trade across the known world in ideas and Religion — the Edo people believed the Osigos and the restrictions and regulations on the public.

threads. philosophy. Obas were descended from the God Osanobua who Trade — was restricted by attacks on cargo ships.
Religion - polytheistic. Gods linked with Roman created the world. They were worshipped as gods and
equivalents. were believed to have magical powers. Other gods ruled

over other areas of life.
Tasks/Enquiry e  Why did the Ancient Greek Empire become so Where was the Kingdom of Benin located? e When was World War Il and who was it fought

important? e  Why did the Kingdom grow up at that time? between?

e How different were the Spartans and the How do we know what life in the Kingdom of Benin What was the Battle of Britain?
Athenians? was like? What were the Baedeker raids?

e How similar were the London 2012 Olympic e  What was the city of Benin like? o What was the home front and what was the impact
Games to those held in Ancient Greece? o How were the crafts people organised? of the war on the British public particularly in York?

®  What can we learn about the Ancient Greeks e  What did they trade and who with? e What was the impact of the Baedeker raids on the
from their myths and religion? e  What are the Benin Bronzes? Leeman Road area including St Barnabas School?

e  Why did the Ancient Greeks fight so many
wars?

e  What did the Ancient Greeks do for us?

Vocabu|ary Minoan, Mycenaean, Classical, Hellenistic, Roman Kingdom, West Africa, dynasty, earthen, moat, banish, World War, Axis powers, allies, raid, bomb, evacuation,

Greek, city-state, democracy, architecture, empire, ceremonial, citizen, civil war, empire, import, export, logbooks, rations, home front.

culture, terrain, predict, polis, agora, trireme, hereditary, plaque, resource, guild, bronze, brass, ivory,

monarchy, oligarchy, citizens, slaves, suffrage, slave, symbol, divine.

stadium, Olympic, revival, marathon, myth, temple,

priest, hoplite, phalanx (strong block formation),

interpret, legacy, impact.

Outcomes/stick | ® The Greeks flourished during the Classical e The Kingdom of Benin was located in West Africa, in ® [ttook place from 1939-1945. It was fought
y knowledge period from 490-350 BC. During this time, the an area now known as Nigeria. between the Allied powers - France, Russia, and the

city-states, particularly Athens and Sparta, were
very powerful.

e The Olympic Games was the largest and most
famous games in Ancient Greece and had a
great deal of religious significance.

® There were 12 most important gods. Zeus was
the King of the gods.

o The Greeks fought wars to ensure their city-
state was the most powerful and worked
together to defeat threats from outside Greece.

®  Ancient Greek legacies include drama/theatre,
mathematics, science, language, architecture,
literature, philosophy and medicine.

e  Benin began under the rule of a line of mysterious
kings called Ogisos or ‘Kings of the Sky’ from about 40
BC to AD 1100. After the Ogisos came the Oba in
about 1180 who had complete power. The height of
their power lasted until 1700.

e  Benin city was very grand. It was made of clay, was
surrounded by high walls and decorated with bronze
plaques.

e There are no written records, so we know about the
society through oral stories, the bronzes and accounts
of European traders.

Craftsmen were organized in guilds.
They used cowrie shells as currency. They traded with
Portuguese including pepper, metal and slaves.

e  Many of the Benin Bronzes are in the British Museum.

They were looted by the British in the 19t century.

United States, and the Axis powers, which were
Germany, Italy and Japan.

e In 1940, Germany decided it needed to invade
Britain. They needed to destroy the air force and so
bombed airbases.

® In 1942 the Germans wanted reprisal for bombing
raids on Germany and to reduce British morale so
bombed tourist cities.

e The Home Front was the impact on the British
population. Food was rationed, people were
encouraged to grow their own food, and children
were evacuated from industrial areas. Local
industries were converted to war work.

The Leeman Road area suffered bomb damage.
We can learn about the impact on the local area
through maps, school logbooks and photographs.




Unit links

LKS2 History Year A - Stone Age to Iron Age
LKS2 History Year A — What was the impact of the
Roman Empire on Britain?

Visits — Virtual visit British Museum

LKS2 History Year A — Tudor York
UKS2 History Year A — Anglo-Saxons
UKS2 History Year A — Vikings

Visits — Virtual visit British Museum

KS1 History Year B - How has the Leeman Road area
changed over time?

Visits — Eden Camp, Elvington Air Museum




